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How Preventive Are Child Sexual Abuse Prevention Programs?
A Critique of School-Based Prevention Modelsin the United States
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Abstrad: In the United States, schod-based programs are regarded as a very promising avenue
for preventing child sexua abuse. The authors provide a citicd overview of these primary
prevention-oriented models. The focus, moreover, isonthe "Child Assault Prevention Projed”
The authors are espedally criticd of the simplification d abuse situations, as well asthe dstraa
language used to discuss ®xuality that typify these programs. The aithors are dso dubous of the
concept of empowerment, which is suppcsed to encourage and strengthen the potential victim.
Despite the uncritical adoption d American prevention programs, there needs to be are-thinking
in Germany of primary prevention concepts with regard to preventing sexual abuse.
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Introduction

The ideaof sexua violencebeing doreto a dnild -- particularly for those who have their own
memories of such experiences -€li cits extremely intense feelings of helplessness rage, and
anxiety that are difficult to bea. Correspondngly grea isthe desireto findaquick fix; to "get a
handle on" the problem of sexual abuse, help the chil dren effeded by it, and warn athers abou it.
However because sexua encroachments on chil dren take such dfferent forms and have such
diverse causes, they cannot be quickly and easily halted through the implementation d simple
measures. Whoever seeksto proted chil dren from sexual abuse must also come to grips with
fedings of helplessiess Although complete protectionwill probably never be possble, we can
approximate it. At the sametime, ore caana avoid the fad that measures to proted children
from sexua attadk have their own restrictive (i.e., sex-haostil €) and therefore unfortunate side-
effects. [42] consequently, preventive work takes placein the tension ketween the pales of the
presaureto take adion \s. helplessiess dang nothing vs. restriction, and cover-up \s. incitement

to panic.

The problem of the sexual abuse of chil dren was brought out into the open abou fifteen years
ago by the women's and child protedion movements. In Germany, more widespread attention
has been paid to it for some years now. Empiricd studies onthe subjed in this courtry, however,
have been rare.

Definitionally, threefadors can be described as constitutive of child sexual abuse: a sexual ad, a
relationship of dependence. andthe goal of the ad being the satisfadion d the neeads of the
more powerful participant. (Hildebrand 198§ Two additional typica characteristics of sexual
abuse ae arequest that it be kept secret and aladk of empathy on the part of the duser.
(Gaenden-Jordan et al. 1990

Acoording to representative studies from other countries, predominantly the United statesin
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which adults were retrospedively questioned, 6%-60% of women and 3%6-30% of men reported
intra- or extra-familial sexual abuse during childhood. (Peters et al. 198 A criticd comparison
of such prevalence studies (seePeters et al. 1986 was able to demonstrate that methoddogically
superior studies brought the @owve higher propartions of sexual abuseto light. In thefirst large
European study, Draijer (1990, in arepresentative crosssection d Dutch women, foundthat
15.9% of al of thase questioned reported being sexually abused by a family member prior to age
Sixteen.

There ae, as of yet, noempiricdly-based figures for the prevalence of child sexua abusein
Germany. Therefore nealy all works onthe subject cite the estimate by Kavemann and

Lohstoter (1984, according to whom approximately 250,000girls and 50000 koys are sexually
abused each year in (the former West) Germany. The lone large-scale West German study on this
topic comes from Baurmann (1983 who, onbehalf of the Federal Police Bureau, studied the
situation d sexual victims whose @use had led to areport and/or conviction. For this he utili zed
questionraires, psychodagnostic tests, and expert opinions as to competency relating to more
than 8,000male and female sexual victims.

Obscured by the mncept of "sexual abuse" are some very different kinds of experiences.
Probably more than 90% of effeded children are sexually abused by persons they know.
Unfamiliar perpetrators and exhibiti onists constitute only a small portion d cases overall.
Approximately every second @ third victim is abused by afamily member. (Draijer 1990
Finkelhor 1979 Rus=ll 1986. The doser the relationship is between victim and perpetrator, the
likelier it isthat the sexual abuse will continue over alonger period d time, combined with more
serious exua adsand physicd violence (Baurmann 1984

Estimates regarding the propation d boy victims fluctuate wildly. Most authors, however,
proceel based onthe asumptionthat girls are up to five times more likely to be [43] sexually
abused. Asisthe casefor girls, boys are, for the most part, abused by men. Male victims,
therefore, must also come to grips with the taboo against homosexuality. Furthermore, they are
even more likely than sexually abused girlsto be overlooked. (Farber et al. 1984 G10er 1989
Pierce and Pierce 1985 On the other hand, girls are presumably more likely to be blamed for
having seduced the alult into the sexual ad.

It isdifficult to make precise statements regarding the ages at which victims are first sexually
abused because, among other things, many retrospeaively questioned victims proted themselves
from painful memories through amnesia. Whereas retrospedive studies on adults have
ascertained an average age for the beginning of abuse of approximately age ten, thase who work
with children proceead based onthe assumption that, in most cases, the initial assault takes place
during the dementary or primary schod ages. (Bentovim and Tranter 1990; McFarlane and
Waterman 1986

The causes of sexual abuse ae manifold. According to Finkelhor’s (1984) multi -facoral
explanatory model, some of the condtionswhich, in individuas, can lead to a bre&kdown of
inhibiti ons and to sexual abuse must be wnsidered. Family dynamics play arole; but social
fadors aso contribute to the perpetrator's environment faili ng to prevent hisadions. Andfinaly,
fadors within the dnild and his or her environment, which render him or her more susceptible to
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or defenselessagainst sexual assault, have to be considered as well .
On the Concept of Prevention
Where sexual abuse is concerned, prevention can be broken down into three cdegories:

- Primary Prevention: All attemptsto prevent sexual abuse from occurring in the first placefall
into this caegory.
- Secondary Prevention: What is meant here is the ealiest possble disclosure of alrealy-
occurring abuse or the termination d alonger history of abuse.
- Tertiary Prevention: This concept covers the proper care and treament of chil dren who
have become victims of sexual abuse.

Consequently, whereas there are various patential target groups and approaches for preventive
work, virtually the only prevention concepts currently being employed are those direded towards
patential child victims. Other target grous, i.e., potential adult perpetrators, have scarcdy been
addres=d at all. In the following, therefore, we will limit ourselvesto a aiticd expaosition d
schod-based prevention programsin use & the present time.

Primary prevention work, which focuses diredly on chil dren, takes place almost exclusively in
the form of so-cdled programs, carried ou in schod and in relative isolation from other lesson
plans. In these prevention programs, which for the most part were developed in the United
States, children are supposed to lean haw to prevent their own pdential [44] victimization.
Possbilities for preventive work within the mntext of everyday adult-child interadions (within
the framework of the family, schod, doctor's office, etc.) have, urtil now, scarcely been
discussed at all.

Seondary prevention, meaning the disclosure of sexual abuseis. asarule, na formulated as a
goal of schod-based prevention programs. Neverthelessattempts are made to measure the
successof such programs, in part, by the number of sexual abuse disclosures made during or
immediately foll owing the program’s presentation. Seaondary preventionis, therefore, an
implicit goal in at least some of the schod programs. (SeeAnderson 1986 Plummer 1986)

Tertiary prevention, that is adequate, as needed, therapeutic intervention with children who have
bemme victims of sexual abuse, is neither an explicit nor an implicit goal of schoollased
preventionwork. For this, referrals are made to various ocia service agencies.

Meaningful sexual abuse prevention shoud, in our opinion, encompassthe foll owing:

- the protedion d potential and adual victims;

- impeding potential and adua perpetrators,

- information abou sexuality and sexual abuse;

- the disclosure of relevant ads; and,

- measures to asgst those who become known as victims of sexual abuse.

School-Based Prevention Programsfrom the United States
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Child sexual abuse prevention programs originated in the United Statesin the late 1970's.
Initially developed and carried ou by committed vdunteas with financia help from private
sources, schod-based prevention eff orts on llecome establi shed and promoted in the puldic
sphere. Thus, beginning in 1980,government agenciesin the U.S. began to provide fundng for
the development and implementation d these programs. (Plummer 1986 Within a short period
of time, ahuge expansion d schoalbased prevention programstook dace In 1986,Plummer
estimated that in the United States overall, avail able prevention materials comprised some forty
plays, hundeds of coloring books, and 4®-500additional educaional materials. Besides £hod-
based prevention programs, this estimate dso included materials that, for example, can be used
at home by parents with their own children. These figures made dear that with the development
of prevention concepts, a commercial market was also opened up.

Sexual abuse prevention programs are generally geared toward chil dren and youth of both
genders, from approximately kindergarten-age on upthrough grade twelve. Such programs are
typicdly carried out in groups or with an entire dass Some prevention programs for teenagers,
which are segregated by sex and thus carried ou with dffering goals, constitute an exception to
this. The speda problemsthis“sex segregation” entail s were addressed in detail by Wehnert
(1990. The materials with and methods by which [45] the individual programs griveto provide
help vary wildly. Mediums employed include plays and films, bools, coloring books, and
anatomicdly-detalled ddls. Methods range from group dscussons of role-playing and
behavioral modificationtraining on upto self-defense curses. Various combinations of these
presentational forms, materials, and methods are dso common. (SeeConte d al. 1986 Wurtele
1987) Asdifferent and varied as the materials and methods are, however, the content and aims
of prevention programs do share the foll owing commonaliti es.

1. Children are taught what sexual abuseis, abeit to varying degrees of specificity.

2. Children are suppased to beaome more wgnizant of abusive situations and pdential abusers.
In most currently-existing programs, children are dso made avare that not only strangers but
also those familiar to them, relatives, and aher trusted persons also sexually abuse dildren.

3. All programs try to encourage dildren to be proadivein the cae of an assault. Simply put
children are, first and foremost, encouraged to exhibit the threebehaviors of say no, run and
tell. Particular emphasisis placel onthe importance of telling someone they trust abou the
attadk. (SeeConte @ al. 1986 Finkelhor 1986 Wurtele 1987)

The various prevention programs attempt to explain and charaderize the dove @ntent in
different overal contextsandin dfferent ways. Almost al try to warn children abou sexual
abuse withou adually educating them abou sexuality. We will go into the problemsinherent in
such an approach a bit later on. A primary example of this, discussed below, isthe"Child
Assault Prevention Projed”, ore of the most popuar and widely-used prevention programsin the
United States.

The" Child Assault Prevention Project” (CAPP)

The CAP-Projed, which is based onfeminist theory, uses pulicity to bring attention to the
subjed of child sexual abuse. It also strivesto break through children's socia isolation and
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powerlessess Therefore, within the framework of workshops for children, they are educaed
abou their rights. They are told they have aright to be "safe, strong, andfree" aswell asto

dedde for themselves when it comes to their body andits private aeas, which includes nat being
touched in ways that are ungeasant for them. (Cooper et al. 1983 Finkelhor 1986

Theserights, aswell asthe possbility of their being violated, are made tangible for children via
short role-playing exercises. To begin with, ascene in which an dder child tries to extort money
from a younger child is depicted. In the next role-play, a stranger tries to persuade achild at a
playground to come with him. In athird sketch, "Uncle Harry" might force his nieceto give him
akiss andthen try to persuade her to keep it aseaet.

[46] The CAPP fadlitators would initially present "unsuccessul" versions of these sketches to
the dnildren, meaning that the child was not able to defend hm/herself against the atadk.

Foll owing ead role-play the group, including the cildren, would consider what might have
helped the dnild in each scenario. With the adive suppat and participation d the dhildrenin
the dassthe same role-playing exercises would then be acted out several times with pasitive
outcomes (the dnild finds away out of the situation, defends him/herself, gets help from others).
Then, in smaller discusson groups, the dhildren were encouraged to help one ancther or seek
asgstance from adults.

The CAP-Projed also doffers slf-defense strategies; these, however, canna be regarded as being
typicd of existing prevention programs. (SeeFinkelhor 1986 Wurtele 1987) Among other
things, the dnildren pradicethe "safety yell," an as-loud-as-possble scream "from deep in the
belly." In cases where thereisarisk of becoming avictim, the cildren are encouraged to jab the
potential perpetrator in the chest areawith their elbow, kick them between the legs, bite, etc.
Yelling "No!" asloudy and as forcefully as possbleisalso pradiced with the children in the
class The dildren are encouraged to trust their intuition and fedings, and not let anything
strange happen to them. They shoud na, in this program, be enfeebled by rules, prohibitions,
and panic-making, bu rather, encouraged through an emphasis ontheir strengths, adion-
patential, and rights, and be equipped with greater self-confidence To children, CAPisfun and
exdating.It'snat frightening a confusing. We teach chil dren that they havethe right to be safe,
strong, andfree (Cooper et al. 1983 3) We shall now go into the limits and dangers of such
concepts.

I mplementation of the Prevention Program

Asarule, the ore of schoadl-based prevention programs consists of working with the dnildrenin
so-cdled child workshops. The anount of time required to complete them varies greatly.
Whereas the dove-described CAPPworkshops take éou an hou, cther programs are
purportedly of shorter or even much longer duration. (SeeFinkelhor 1986 Nelson and Clark
1986) In additionto the dhild workshopthere is usually also a one-time, perhaps one-to-two
hour informational meeing for the parents of participating children. Here, along with a
presentation d the contents of the child workshop as well as the provision d general information
abou sexual abuse, permissonis aso sought from the parents for the dhildren to participatein
the program.
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The extent of spedal training recaved by would-be faalit ators varies greatly from program to
program. Some aurriculajust leave the arrying-out of the workshopto the schod principal.
Other programs provide the schod with spedalized ouside trainers. Whereas sme programs
(i.e., CAPP offer multi ple-day training for prospective fadlit ators, and the programs are dso
caried ou exclusively by persons who have undergone such training, other prevention materials
can be used by completely [47] untrained "trainers,” or the suggested preparation might merely
be reading abook.(SeeConte & a. 1986 Plummer 1984)

The Association with Sexuality

A central questionthat all sexual abuse prevention programs must come to grips with is how
frankly sexuality and the ancepts and experiences asociated with it shoud -- and can -- be

addressed. Finkelhor (1986) talks about threebasic problems that a prevention rogram must
overcomein arder to be aleto gain entry into public institutions, i.e., schods:

- The subjed of sexual abuse hasto be presented in away that chil dren can understand.

- The aura of darm surroundng the topic would have to be toned dawvn, so as nat to exacebate
children'sinseauriti es about it.

- To the extent possble, a onsensus $oud be forged among al of the alults participating in the
prevention effort; that is, parents, teachers, and schod officials.

In schods, where sexuality israrely permitted to be discussed, programs which address €xuality
in frank terms have littl e chance of being incorporated into the airriculum. Most prevention
programs get aroundthese problems by, insofar as possble, closing off any discusson d the
subjed of "sex," and avoiding language that could be used to talk abou sexual experiences. Even
in the titl es of these programs, the explicit term "sexual abuse" appears only rarely. Insteal the
talk is of safety and self-help, o of assault prevention. In many programs the sex organs or
genitals are not explicitly named. Inits place onversationisabou private zones, places usually
covered by a bahing suit, and, correspondng to the concept of sexual abuse, abou touchingin
private areas, touching dlover, or touching undr the parties. Abou this Finkelhor (1986
writes that such "tadful" avoidance of the subjed of sexudlity is generally well-received by all
concerned. Parents and schod staff, who dten look at the prevention programs initially with a
cetain urease, would be gpeased as onas they had become mnvinced of the program's
evident banality; that is, of itstaboadzation d sexuality.

A systematic analysis by Tharinger et al. (1986 of the language and content of 46 prevention
programs for children and youth demonstrated that alarge proportion d programs designed for
children provide vague descriptions of what children are suppcsed to be proteded against.
Almost half of the programs examined do na give any explanation a definition d the term
"sexual abuse." The definitions foundin the remaining programs do nd, for the most part,
contain any concepts relating to sexuality. Abou two-thirds of the prevention curricula never
correctly named parts of the body and genitals.

[48] On the Effectiveness of School Prevention Programs
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Although various gudies measuring the dfectivenessof schod programs have been carried ou
in which the participating chil dren’s learning results have been clealy emphasized, the meaning
and importance of the measured learning results must be thoroughly and methodcdly examined.
(SeeReppucci and Haugaad 1989 Wehnert 1990; Wurtele 1987)

It istrue that the majority of effediveness sudies do permit a wnclusion that chil dren who were
informed in a prevention program abou the existence and meaning of sexual abuse have a
greaer knowledge aou it than they did prior to completion d the program, or compared to an
untrained control group.Prevention programs passible influence on chil dren's actual behavior,
however, had rarely, if ever, been assessed. Ora or written questioning can, havever, orly assess
knowledge learned abou ways to behave, na its translationinto red action. Many prevention
programs and eff ectiveness sudies do make an attempt to measure eff ectivenessusing simulated
"potential abuse situations.” (See i.e., Fryer et al. 1987 Miltenberger and Thiessee-Duffy 1998)
In the test situation, such "potential abuse situations” are reduced to a "stranger” speaking to a
child and asking him or her to come with im. Moreover the dild's consenting to thisis
evaluated as an ursuccessful test/prevention program, whereas his’her refusal is deemned to
congtitute success Such simulations, howvever, suffer from a completely unredistic view of
patential abuse situations and their passble avoidance because there ae no references to
sexually-tinged approades and abuse by people who are dose to them. Therefore the dhanges
ases%d in role-playing and simulations invalving interadions with strangers shoud be regarded
with great caution, because they say littl e or nothing abou how these same chil dren would
behave in red sexua abuse situationsinvalving people they trust and/or love.

Whereasit isdifficult to predict chil dren's behavior foll owing atraining program, knowledge
abou the subjed of sexual abuse acquired by children in such programs can be readily measured.
Children from abou age six on seem more &le to cognitively absorb ora or written information
than younger children.

Only afew studies of the emotional eff ects of such programs exist, and have, moreover, arrived
at some quite different results. Furthermore there needs to be adiscusson abou whether children
behaving more cautiously or skepticdly towards persons who are unfamiliar -- or familiar -- to
them isto be regarded as adesirable -- or undesirable -- effect of prevention programs.

[49] Discussion

Current child sexual abuse prevention programs are ripe for critique; along with some apeds
regarding content, we would like to expound orthis in the foll owing. We will also consider the
types of -- and ways in which -- the programs are implemented.

Simplifications

Very frequently, orefindsasimplified depiction d nonabusive and abusive behaviors as good
touch, confusing touch, and badtouch. However, the original ideabehind this concept, of a
continuum of various kinds and sorts of touching and the feeli ngs associated with them, got
simplified in most prevention programs. The discusson, then, is gill only of ok or not-ok-
touching, of red-flag-touch or green-flag-touch, of touches that €elicit either ayes or ano-feeling,
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good, a bad.

Finkelhor (1986) sees arisk for misunderstanding in this sort of simplification, kecaise  least at
thetime, i.e., the beginning of an abusive relationship, the sexual abuse auld also €licit positive
fedings within the child. Under certain circumstances, the dtention and giftsthat are dso part of
the ausive situation can leal to goodfedings onthe dild's part. An additional problem in
addressng sexual abusein the simplified badtouch formula, naed by Wurtele (1987, is that
there are dso forms of sexual abuse which dorit involve adual touching at al (i.e., panographic
adivities or masturbatingin front of the cild). Moreover such asimplified terminology leases
open the question d whether it is the child's fedings or the ads of the alult that areto be
regarded as good a bad.

In addition, these prevention programs fail to consider the fact that child sexuality is diff erent
from adult sexuality. As ealy as 1933, Ferenczi charaderized adult sexual encroachments upon
children as "linguistic confusion," which was, moreover, related to the devel opmentally-
dependent divergence between child and adult sexual desires and fantasies. Prevention eff orts
shoud aso include leaning abou the workings of their own bodes, within aframework of child
sexuality. Hereit isimportant that chil dren be provided, by those resporsible for their upkringing
and education, bdh theroom to develop as well as boundiries. Thiswill serve & the foundation
of a partnership-oriented sexuality in adulthood.

Based oninsights gleaned from Piaget's theory of development, DeY oung (1988 does nat
believe that children upto age seven or so would be ale to grasp the good touch/bad touch
principle. Because, dueto their developmental status, younger children would nd bein a
pasition to recognize or deaode the anbiguities inherent in an abuse situation a foreseeits
reaurrence, the mmprehensibili ty principle means that thisis not one of the target groups of
current prevention programs; if it were, we ould exped only the most limited results.

[50] Avoiding a Frank Discussion of Sexuality

Corred anatomicd terms and clear, sexuality-related concepts are seldom componrents of these
programs, to say nathing of the experiences, feelings, and fantasies through which chil dren have
a onrectionto sexudity. This avoidancereflects the fad that prevention programs were adapted
from those used in the United States, where the prevailing norm in many placesis that sexuality
isnot suppased to be discussed, at least nat explicitly, espedally with chil dren. Consequently,
prevention programs that avoid talking abou sexuality are making a cmmpromise between a
desire to work with children preventively in the aeaof sexua abuse, and the taboo against
openly discussng sexuality. Even if making such a compromise might be understandable, we
still have to ask what the ansequences of curtaili ng sexuality, fedings, and fantasies are or
could be.

Finkelhor (1985) questions whether children areredly able to grasp what sexual abuse means
when, for example, "Uncle Harry" is shown forcing his niece to give him akiss The difference
between red sexual abuse and haw it's presented in prevention programs beames even starker
when abuse is described as touching dl over or as an uh-oh feding. Furthermore many authors
criticize the fad that in most prevention programs, chil dren are not provided with an adequate
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vocabulary for talking about sexuality, their own bodies, and perhaps even abuse experiences.
The doulde-message mnveyed by the aroidance of frank and clear language dou sexudlity is
described by Anderson (198621) asfollows: "What we ae saying is, you can tell me dou
sexual abuse, it's nat your fault, there's nothing wrong with you. But your body is 9 bad that |
can't even say what's underneah your swimming suit." When fedings are explored withou the
use of proper termslike penis, vagina, and kreast, adult anxieties abou their own physicality and
sexuality, combined with conversations abou abusive and dfensive behavior, are implicitly
passed onto children. Even the expresson, “the body isn't bad,” would scarcdy be of helpto a
child tormented by guilt and fear.

In repudating clear language adou sexuality thereisarisk of the explicit message of the
prevention program being overshadowed by its implicit message, that sexuality just isn't
suppased to be openly discussed. Finkelhor (1986), moreover, criticizes prevention programs
depiction d sexuaity. The exclusive emphasis on avoiding negative forms of sexual contad
could leave dhildren with the impresson that sexuality is a pretty negative thing in the first place.
Therefore he pleals for a closer connedion between prevention programs and sex education.
Children will not be @leto oltain adequate information about sexual abusein a dimate that
does nat al ow adultsto redly talk about sexuality with chil dren. Changing this climate can oy
come &ou through better sex educaion.

[51] The simplified and sexually-avoidant ways in which sexual abuseis frequently depicted in
prevention programs has the défed nat of putting sexual abuse in the cntext of sexuality,
violence, or the @use of power, bu rather of reducing it to avague feeling uh-ohfedingor to a
phrase that doesn't exist in general usage, red-flag-touch. Consequently sexual abuse becomes
something ineffable, something that, espedally where dildren are concerned, can oy be hinted
at. It would appear that the prohibition on dscusson and heightened anxiety that are integral to
the experienceof sexual abuse ae actually carried into the programs themselves.

I mplementation Practices

A study of the dfedivenessof parents workshops from seven extant programs (Berrick 1983)
cameto the mnclusionthat, in additionto aladk of interest onthe parents' part in this (voluntary)
event, very littl e a¢ual learning took dacein terms of knowledge, attitudes, and consideration d
possble adion. In light of these results, the authors recommend are-examination d the mncepts
and approaches of such parents’ workshops.

Aswith the workshops for parents, the prevention programs' facilit ator training sessons -- i.e.,
for teachers -- are nat, as arule, the programs' primary comporent. Thereis aso arisk here of
hindering the real discussonthat could lead to understanding and properly treaing the complex
subjed of sexual abuse, and with it, resporsible prevention. The cnsequences that an
improperly implemented prevention program could have for children are, according to Conte &
a. (1986, hard to estimate.

In conredionwith this, the posshbili ty shoud also be pointed ou that whil e participating in a
prevention program, children as well as adults may reved current or past abuse situations.
Prevention program fadlitators must be prepared for this, and at the same time be avare of their
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own pdentialities and limitations in deding with such situations.

The general questionraised here is whether programs which, like those frequently administered
in the United States, are dutifully carried out by educaors, and which have nat -- or not of their
own acord -- grappled with the problematic nature of sexual abuse, are able to make a
meaningful contribution in terms of information and prevention. Here the dynamics of sexual
abuse dso sean to have an effed onthe implementation pradices themselves, whereby at least
some educators are pushed by the powers-that-be into conducting such programs, which is
asking too much of them. Therefore such coerced preventionwork must in al cases be
repudated.

[52] The Concept of " Empower ment”

Anocther fundamental isaue that needs to be examined is the ideaof strengthening and
encouraging chil dren to thwart sexual abuse, asin the eali er-described CAPPexample.
Acoording to astudy by Tharinger et al. (1988, this ©-cdled empowerment concept underlies
approximately 60% of extant prevention materials. The remaining programs examined by
Tharinger et a. (1988 were based on developmental or leaning theories to oy avanishingly
small degree predominantly, however, there were no detedable foundational concepts at all.

The term "empowerment” originally came from the women's movement. In prevention grograms
for children, it finds expresgonin the basic messages given to children of "Y our body belongs to
you," "Trust your fedings, your intuition," and "defend yourself, say no." In order for these basic
messages to be asorbed, however, a dhild hasto have the experience of being an autonamous
person, whose independent aff airs are proteded in dangerous stuations. This prerequisite,
however, is exadly what most chil dren from incestuous families are lacking; but thisis also true
with so-cdl ed latently-incestuous families, in which, thowgh it is true that dired sexual assaults
do nd take place there is neverthelessan atmosphere of denial and dffusion (seeBraun-Scharm
and Frank 1989. Only chil dren who experience themselves as being independent and fed
aacepted will seetheir bodies as their own and nd as the possessons of other persons. Trusting
their own feelingsisonly possbleif differentiated fedings (like, dislike, etc.) are actualy able to
be developed, and the dhild has also leaned to perceve and communicae them. Only children
who do nt have an all-too-grea fear of possble punishment for turning down a requested
adivity will trust themselves, in an emotional and therefore serious stuation like sexual abuse, to
resist or

say no.

The danger in the basic ideaof empowerment lies in the fad that resporsibility for the duse
would be shifted to chil dren who could na or would nad be aleto defend themselvesin an
abuse situation. Trudell and Whatley (1988 write of this problem, charaderized in
U.S./American specialized literature a blaming the victim. On bah theindividual aswell as
societal level, the responsibili ty for sexual abuse and its prevention shoud be seen asresting on
adults, na children.

Though orly encourtered in afew prevention programs, self-defense training for children is 4ill
worth mentioning because it represents the principle of empowerment carried to an extreme.
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What we have here isthe cleaest ill ustration d an ill usory desire to make the diild as grong as -
- or even stronger than -- the perpetrator. It would appea to be not only asking too much bu
adually downright dangerous and absurd to exped children in aone-hou program (i.e., CAPPB),
in addition to various role-playing exercises and recaving information about "rights,” to aso be
able to grasp the fundamentals of self-defense. With such training, attentionis diverted from --
the substantially more cmmon -- abuse within familia and friendly circles, to the stranger
perpetrator.

[53] In conclusion, regarding the vast mgority of prevention programs from the United Statesto
date, it may be said that the dangers addressed and suggestions made in these programs smply
do nd make sense. The prevention programs ostensible goal, preventing child sexual abuse by
strengthening the defenses of potentia victims themselves, seems unredli stic. The behaviors that
children are suppcsed to lean in arder to thwart sexual abuse (saying no, running away, telli ng
someone) ignore the fact that sexual abuse is committed predominantly by persons who are close
to the dhild and are therefore embedded in a mntext of neanessand trust, where talking abou it
isforbidden. First of al, children who have dready become victims of sexual abuse wuld be
subjed to additional pressure in that they are now suppased to resist as well as report such
experiences, when thisisjust not possble. Moreover the issue of individual psychosexual
development, first and foremost regarding the parent-child relationship, is not considered at all .

The dedared successes of prevention grograms cannd, by any means, be seen as proven.
Undouhledly, in some programs an increase in children’'s knowledge could be establi shed.
Notwithstanding the sometimes questionable methods by which thisincrease is measured, we
neverthelessmust ascertain what knowledge will proted children, and what will render them
more inseaure. Rardly, if ever, isit posgble to ascertain that there has been an influenceon how
children ad in situations where they are obliged to engage in sexual ads by relatives or other
persons familiar to them. And results of studieslooking into haw children behave aound
strangers would na appear to trandate to the red world.

One of the dangers of these prevention programs s that children, parents, and aher adults
concerned abou the subjed may get the idea that the implementation d such programs will be
ableto effedively prevent child sexual abuse. In thisway, further additional investigation into
the causes of sexual abuse of children and ahers -- i.e., secondary ones -- would be hampered by
prevention efforts. Public dforts, via afundamental overhaul of such programs’ parent, teacher,
and child workshops, should aim to provide aredlistic picture of child sexual abuse, aswell as
bring attention to avenues of assstancefor chil dren and adults who have become victims of
sexual abuse. Thisis, howvever, concevable only if the implementation d such a program
provides the potential for explaining in detail the various aspeds of child sexual abuse, abowve dl
their own feelings, but also to get professonal help to those with relevant experiences. Moreover
it would seem sensible to explain to chil dren the danger of sexua abuse only if it is embedded
within a sexual educationthat all ows for sexuality to be spoken of in clear terms, and permits
fedings and fantasiesto be named. Otherwise thereistoo gea a danger they will be warned of
unarticulated things, thereby evoking -- insteal of enlightenment -- inseaurity, confusion, and
guilt.
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[54] Concluding Remarks

At this paint in time, the @ove-described and critiqued schod prevention programs are, it istrue,
distributed mainly throughott the United States. Meanwhil e, however, there have been demands
that such programs aso be implemented in German public schods. Even CAPPis a program that
has become increasingly familiar to -- aswell as popuar among -- people here. (See Fegert

1987 Fey 1988 However, the wholesale adoption d these programs for use in Germany is by
no meansto be recommended. It seems that what is neaded insteal is a fundamental re-thinking
of thewhde gproad to prevention. Most welcome ae initiatives for preventive work with
parents (see Mitzleff 1989, that is, eff ortsin which adult ~en and women are asked, for
example, to prevent the perpetration a facilit ation d sexual abuse. Parents, educaors, and adult
society in general shoud na use prevention programs for chil dren to soothe themselves and
avoid resporsibili ty. Rather, we must come to grips with the fad that everyday upbringing and
educaionin obedience adaptationto patriarchal gender roles, the suppresson d sexuality, and
the inhibition d fedings provide the social -- aswell asindividual -- breeding groundfor sexua
abuse.

Bibli ography

Anderson, C.: "A History of the Touch Continuum.” In: Nelsonand Clark (1986

Baurmann, M.C.: Sexudlity, Violence, andPsychadogical Sequelae. Wiesbaden: Federa Police
Bureau 1983

Baurmann, M.C.: Sexuality, Violence, and the Consequences for the Victim: Criminalistics
Institute Report, Wiesbaden 1984

Bentovim, A. and Tranter, M.: Elements of a Comprehensive Approach to Intra-Familial Child
Sexual Abuse Therapy: Paper Presented at the "Sexua Abuse of Children and Teenagers Within
the Family" Congress Berlin 1990

Berrick, J.D.: "Parental Invalvement in Child Abuse Prevention Training: What Do They
Learn?' Child Abuse andNegled 12, 543553,1%88

Braun-Scharm, H. and Frank, R.: "The Latently-Incestuous Family." Acta Paedopsychiatrica 52,
134142, 1989

Conte, J.R., Rosen, C., Saperstein, L., and Shermack, R.: An Evaluation d aProgram to Prevent
the Sexua Victimization d Y oung Children. Journal of Primary Preveition, 141-155, 1986
Cooper, S, Lutter, Y., and Phelps, C.. Srategies for FreeChildren -- A Leader's Guide to Child
Assault Prevention. Ohio: Columbus 1983

DeYoung, M.: The Good Touch/Bad Touch Dilemma. Child Welfare 67,60-68, 1988

Draijer, N.: The Role of Sexua and Physical Abusein the Etiology of Psychiatric Disturbances
in Women. Family System 3, 5973, 1990

Farber, E.D., Showers, J., Johrson, Ch. Oshins, L.: The Sexual Abuse of Children: A comparison
of Mae and Female Victims. Journal of Clinical Psychdogy 13(3), 294297, 1984

Fegert, J.: "Sexual Abuse of Girlsand Boys." In: Sexual Violence Working Group d the
Committeefor Fundamenta Rights and Democracy (Eds.): By Means of Force Sensbadtal
1987

Ferenczi, S.: Linguistic Confusion Between Parent and Child. International Journal of
Psychoandysis 19, 515, 1933

[59] Fey, E.: Of Independent Mothers, Strong Children, The Meaning of Disobedience, and



Franke Page 13

Socia Networks. In: C. Kazis (Ed.): The End d Slence-- Sexual Exploitation d Children
Within the Family. Basel: Lenos Verlag 1988

Finkelhor, D.: Sexually Victimized Children. New York: FreePress1979

Finkelhor, D.: Child Sexual Abuse: New Theory and Research. New York: Free Press1984
Finkelhor. D.: A Souce bodk on Child Sexua Abuse. Beverly Hill s: Sage 1986.

Fryer, G.E., Kraizer, SK., and Miyoshi, Th.: Measuring Chil dren's Retention d Skill sto Resist
Stranger Abduction: Use of the Simulation Technique. Child Abuse andNegled 11, 181195,
1987

Gaenden-Jordan, Ch., Appelt, H., and vonOsterroth, A.: Sexual Abuse of Girls Within the
Family — Results of an assessment of Expert Psychologicd Opinions as to Credibili ty.
Psychotherapeutic and Psychosomatic Medicinal Psychology 40, 241247, 1990

Glder, N.: Sexua Abuse of Boys. Pro Familia Magazine 17(2), 13-15, 189

Hildebrand, E.: "Therapy with Adult Women Who Were Subjeded to Incestuous Off enses
During Childhood” In: Badke, L., Leick, N., Merrick, J., and Michelsen, N. (Eds.): Sexual Abuse
of Children in Famili es. Cologne: Deutscher Arzte-Verlag 1986

Kavemann, B., and Lohstéter, I.: Father as Perpetrator: Sexual Violence Against Girls. Reinbek:
Rowohit 1984

McFarlane, K. and Waterman, J.: Sexual Abuse of YoungChildren. New York: Guilford 1986
Miltenberger, R.G., and Thiesse-Duffy, E.: Evaluation d Home-Based Programs for Teadhing
Personal Safety Skill sto Children. Journal of Applied Behavioral Analysis 21, 8187, 1988
Mitzlaff, E.: "Prevention: Conversations with Parents." Pro Familia Magazine 17(2), 3-4, 1989
Nelson, M., and Clark, K. (Eds.): The Educator's Guide to Preventing Child Sexual Abuse. Santa
Cruz: Network Publications 1986

Peters, S.D., Wyatt, G.E., and Finkelhor, D.: Prevalence In: Finkelhor (1986)

Pierce R., andPierce, L.R.: The Sexually Abused Child: A Comparison d Male and Female
Victims. Child Abuse and Negled 9, 191199, 1085

Plummer, C.A.: Prevention Educaionin Perspedive. In: Nelsonand Clark (1986

Plummer, C.A.: Preventing S2xual Abuse. Holmes Beach: Learning Publi cations 1984
Reppuwcd, N.D., and Haugaard, J.J.: Prevention d Child Sexua Abuse -- Myth o Redlity.
American Psychologist 44, 12661275, 1989

Rus<ll, D.E.H.: The Secret Trauma. New York: Basic Books 1986

Tharinger, D.J., Krivacska, J.J., Laye-McDonaugh, M., Jamison, L., Vincent, G.G., and
Hedlund,A.D.: Prevention d Child Sexua Abuse: An Analysis of Isaues, Educaion Programs,
and Reseach Findings. Schod Psychology Review,614-634, 1988

Trudell, B., and Whatley, M.H.: Schod Sexua Abuse Programs. Unintended Consequences and
Dilemmas. Child Abuse andNegled 12, 103113 1988

Wehnert, N.: Deding With the Subjea of Intrafamilial Child Sexual Abuse in the Schod:
Results of Interviews with Teaders. Graduae Work in Psychology. Hamburg 1990

Wurtele, S.: "Schod-Based Sexua Abuse Prevention Programs: A Review. Child Abuse and
Negled [<E] 11, 483495, 1987

Natascha Wehnert-Franke, Ph.D., Adjunct Prof. Dr. Hertha Richter-Appelt,
Christine Gaenslen-Jordan, Ph.D., Department of Sex Reseach, University
Psychiatric and Neurologicd Clinic, Martinstr. 52, 200(Hamburg 20, Germany



